Pupil premium strategy statement
This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.
It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview
Detail

Data

School name

Bilbrook CE Middle
School

Number of pupils in school

134

Proportion (%) of pupil premium eligible pupils

43%

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2021/2022 to 2024/2025

Date this statement was published

November 2021

Date on which it will be reviewed

July 2022

Statement authorised by

Andrew Tilley, Head

Pupil premium lead

Sarah Crowther
Assistant Headteacher

Governor / Trustee lead

Andrea Dawson, lead
for disadvantaged pupils

Funding overview
Detail

Amount

Pupil premium funding allocation this academic year

£ 65,490

Recovery premium funding allocation this academic year

£ 7,250

Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

£0

Total budget for this academic year
If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£ 72,740
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Part A: Pupil premium strategy plan
Statement of intent
Our Vision: To be a beacon of excellence, within the community and beyond, which
provides quality education for the whole person. Within a safe Christian environment,
we support and encourage all individuals to grow, flourish, and, above all, ‘Let your
light shine.
Working closely with parents, partner schools and the community, Bilbrook CE Middle
School aims to provide every student; irrelevant of their background and challenges
that they may face with the highest quality of education. We are an inclusive school
that seek to develop students who: are healthy, feel safe and secure, enjoy and
achieve in school, make a positive contribution in the school and their community,
achieve economic well-being in the future and have the skills and attitudes needed to
be good citizens.
We aim to achieve this by: high quality teaching, caring and nurturing for each
individual, providing equality of opportunity, ensuring a calm and disciplined
environment and harnessing new technologies.
Children at Bilbrook CE Middle School (disadvantaged and not) will be in receipt of
high-quality learning which is carefully planned and sequenced and delivered with
thoughtful pedagogy based upon strong educational research and knowledge of how
children learn.
Through quality first teaching and increased opportunities for reinforcement of learning
both within school and in partnership with home, children will make strong progress in
reading, writing and maths as well as the wider curriculum.
We will provide pastoral support for both pupils, parents, and will work with families to
support school attendance so that all children are able to engage with the full learning
experience at Bilbrook CE Middle School. We will also facilitate a wide range of
enrichment experiences both in and out of school, which will positively impact on their
academic achievement and well-being.
The school endeavours to ensure all students develop to their maximum potential,
regardless of race, gender or ability.
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Challenges
This details the key challenges to achievement that we have identified among our
disadvantaged pupils.
Challenge
number

Detail of challenge

1

The attainment of disadvantaged learners at the end of KS2 in Reading,
Writing and Maths (R, W, M) is below that of their peers. Attainment at
KS2 in (R, W, M) was based in 2021 on TA data – with no official
national data FFT comparison was used.
Students reaching expected standard for R, W and M - FSM6 is 56%
Students reaching expected standard for R, W and M - NOT FSM6 is
70%
Nationally all students reaching expected standard for R, W and M is
70%

2

The attainment of disadvantaged learners across the curriculum does
vary in year groups and curriculum areas.
Using TA data from summer 2021 for year 8 the gap between
disadvantaged learners and their peers in some curriculum areas is still
greater than 10%. These subject areas include Geography, History,
Reading, Science and Writing. (This figure is based upon each child is
equal to 1.34 % due to the size of the school)

3

Our current attendance data indicates that attendance among disadvantaged pupils is 2 % lower than for non-disadvantaged pupils. This is a
trend that has occurred for 2 previous years.
We have 26 pupils who have attendance below 90% and classed as
persistent absentee; 15 of these are disadvantaged students.

4

The attendance to extra curriculum activities ran after school (summer
2021) was lower than expected across the school with only 34 % of
disadvantaged students attending an extra curriculum activity. Nondisadvantaged students’ attendance was also low with 35% of nondisadvantaged students attending an extra curriculum activity.

5

Assessments, observations and discussion with pupils indicate that
disadvantaged pupils generally have lower levels of self confidence and
feel they are not often praised. They often do not feel like they are
provided with feedback and praise during lessons.
They do however feel like they contribute to lessons by answering
questions and discussions.

6

Our assessments and observations indicate that the education and wellbeing of many of our disadvantaged pupils have been impacted by partial school closures. These findings are supported by national studies.

3

If students are emotionally ill prepared for learning, learning cannot be
as effective.
7

The Income Deprivation Affecting Children Index (IDACI) shows that the
school’s catchment is amongst 20% most deprived areas in the country;
this is also the case for the Index of Multiple Deprivation (IMD).
Due to this information there may well be an under identification of disadvantaged learners within the school community.

Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.
Intended outcome

Success criteria

Diminished difference in attainment at the
end of KS2 in Reading, Writing and Maths
between PP children and that of others.

KS2 RWM outcomes in 2024/25 show
that there is a reduced disparity between
disadvantaged pupils and their peers
who are not disadvantaged.

Diminished difference in attainment
across the curriculum between PP
children and that of others.

Attainment using TA data in 2024/25
show that there is a disparity of less than
10% between disadvantaged pupils and
their peers who are not disadvantaged.

Improve confidence, resilience and selfesteem of PP children.

Assessments and observations indicate
improved confidence, resilience and
self-esteem. This is evident when
triangulated with other sources of
evidence, including engagement in
lessons, book scrutiny and ongoing
formative assessment, pupil and parent
voice.

Improved uptake of extra-curricular
activities by PP children.

More than 50% of disadvantaged
learners attend extra-curricular activity
regularly and in line with nondisadvantaged learners.

Increased attendance rates for pupils
eligible for PP.

Sustained high attendance from 2024/25
demonstrated by:
- the overall absence rate for all pupils
being no more than 96%, and the attendance gap between disadvantaged pupils
and their non-disadvantaged peers being
reduced.
- the percentage of all pupils who are
persistently absent being below 10% and
the figure among disadvantaged pupils
being no more than 5% lower than their
peers.
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Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £27,959
Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Staff are to be provided with a highquality programme of continued
professional developmental following
Rosenshine’s Principles of
Instructions. Staff will engage in peer
observations and video lessons to
help them reflect on their own practice
and identify strengths and areas for
development. Staff are to continue
using their personal copies of the
workbook.

Rosenshine principles come from
3 sources: research in cognitive
science, research on master
teachers and research on
cognitive supports.
https://www.aft.org/sites/default/fil
es/periodicals/Rosenshine.pdf

1, 2 & 5

School to purchase and sign up to
Walkthru programme of CPD. Senior
leaders to identify specific ‘Walkthrus’
to support development needs
throughout the year (£500)

WalkThrus materials have been
designed to provide a central set
of connected resources to build
upon our professional
development programme. At the
heart of WalkThrus is a selection
of evidence-informed teaching
strategies curated in six series:
Behaviour and Relationships,
Curriculum Planning, Explaining
and Modelling, Questioning and
Feedback, Practice and Retrieval:
Building secure long-term
memory and fluency, Mode B
Teaching: Delivering a range of
learning experiences to deepen
and extend learning.
https://educationendowmentfound
ation.org.uk/educationevidence/evidencereviews/cognitive-scienceapproaches-in-the-classroom

https://educationendowmentfound
ation.org.uk/educationevidence/evidencereviews/cognitive-scienceapproaches-in-the-classroom
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1&2

The Thinking Differently for
Disadvantaged Learners programme
to be delivered to all staff.
Assistant Headteacher as a RADY
champion in school

The Ambition of the programme:
“For as many staff in as many
schools as possible to access
quality training in order to
ultimately help all disadvantaged
learners to attain as highly as
their non-disadvantaged peers.”

1, 2 ,5, 6&
7

https://challengingeducation.co.uk
/professional-learningprogramme/
Implementation of the revised
Feedback Policy whereby Whole
Class Feedback has been adopted.
Key misconceptions form the start of
the next learning cycle. Teachers will
use Insight as a data management
system to centralise summative and
formative assessments, which will
inform their teaching programme.

Feedback provided to pupils is
timely and underpinned by
cognitive science.
https://educationendowmentfound
ation.org.uk/educationevidence/teaching-learningtoolkit/feedback

Teachers provide reading
opportunities across the curriculum
and subject specific vocabulary (Tier 3
words) is explicitly taught with
opportunities provided for pupils to
articulate new learning.

Having a wide range of
vocabulary underpins learning
and understanding this has been
evident in a range of research
including the work by Alex
Quigley in ‘Closing the
Vocabulary Gap’ and his book
‘Closing the Reading Gap’
https://educationendowmentfound
ation.org.uk/educationevidence/guidancereports/literacy-ks2

High quality texts to be bought in key
curriculum areas to supplement
curriculum.

1, 2 & 5

https://educationendowmentfound
ation.org.uk/educationevidence/guidancereports/literacy-ks3-ks4

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)
Budgeted cost: £ 31,925
Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Pre-teaching and same day catch-up
strategies are used to support the

Using Support staff and our
academic mentor to deliver

1, 2 & 5

6

progress of pupils with SEND and
disadvantaged learners.

precision teaching/ catch up or
pre-teaching.
https://educationendowmentfound
ation.org.uk/educationevidence/teaching-learningtoolkit/small-group-tuition
https://educationendowmentfound
ation.org.uk/educationevidence/teaching-learningtoolkit/individualised-instruction

Better reading programme (BRPS) is
targeted at the lowest 20% of readers
to improve fluency and
comprehension.
Purchase a phonics scheme for lower
readers

To access the curriculum and
understand texts research has
found that students need to be
able to read 95% of the text to
have an understanding of the text.
https://educationendowmentfound
ation.org.uk/educationevidence/guidancereports/literacy-ks2

1&2

https://educationendowmentfound
ation.org.uk/educationevidence/guidancereports/literacy-ks3-ks4
Academic Mentor to run catch up
clubs after school for targeted
interventions for Maths and English.

1:1 or small group tuition allows
for individualised catch up or
intervention programmes to be
created, for children identified
having the greatest need.
https://educationendowmentfound
ation.org.uk/educationevidence/teaching-learningtoolkit/small-group-tuition

1, 2 & 5

https://educationendowmentfound
ation.org.uk/educationevidence/teaching-learningtoolkit/individualised-instruction
Use Pearson tutoring to deliver
tutoring online to selected students
that the school has identified as
having gaps in learning.

1:1 or small group tuition allows
for individualised catch up or
intervention programmes to be
created, for children identified
having the greatest need.
https://educationendowmentfound
ation.org.uk/education-
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1, 2 & 5

evidence/teaching-learningtoolkit/small-group-tuition
https://educationendowmentfound
ation.org.uk/educationevidence/teaching-learningtoolkit/individualised-instruction

Wider strategies (for example, related to attendance, behaviour,
wellbeing)
Budgeted cost: £ 12,840
Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Introduce a restorative approach to
managing behaviour and resolving
conflict.

Evidence has shown using a
restorative approach where all
parties has a voice has been
proven to have many benefits,
including increased attendance,
reduced exclusions and improved
achievement.
https://educationendowmentfoundat
ion.org.uk/educationevidence/teaching-learningtoolkit/behaviour-interventions

4, 5 & 6

An additional member of staff to be
trained to be a mental health first
aider. A member of SLT to complete
the Mental Health leaders’ course.

Mental health and well being needs
to prioritised in schools and
evidence suggests that if children’s
mental health and well being is not
good then they are unable to learn
as effectively.
https://educationendowmentfoundat
ion.org.uk/educationevidence/evidence-reviews/socialand-emotional-learning

4, 5 & 6

A member of the support team to
complete Emotional Literacy
Support Assistant training.

Mental health and well-being needs
to prioritised in schools and
evidence suggests that if children’s
mental health and well-being is not
good then they are unable to learn
as effectively.

4, 5 & 6

Use staff training and reading
materials to support the
implementation of restorative
practice and restorative
conversations with children and
parents.

8

https://educationendowmentfoundati
on.org.uk/educationevidence/guidance-reports/primarysel
https://educationendowmentfoundat
ion.org.uk/educationevidence/teaching-learningtoolkit/social-and-emotionallearning
Curriculum mapped out across years
5-8 to ensure a range of life
experiences are available to all
students.
All staff members to organise and
lead on an educational visit / an
additional opportunity for a group of
students within the school, e.g. Trip
to Theatre
Provide financial support to enable
more PP children to participate in
extra- curricular activities.

Attendance and Pastoral team, with
VIP education to monitor attendance
and follow rigorous school
procedures already in place.
Also monitor ‘close to’ becoming
persistent absentees.

Evidence suggest by providing a
variety of life experiences and
opportunities out of the classroom it
develops attitudes, skills and
behaviours – such as self-control,
confidence, social skills, motivation,
and resilience – that are thought to
underpin success in school and
beyond.
https://educationendowmentfoundat
ion.org.uk/guidance-forteachers/life-skillsenrichment?utm_source=/guidance
-for-teachers/life-skillsenrichment&utm_medium=search&
utm_campaign=site_searchh&searc
h_term

4

Research has found that poor
attendance is linked to poor
academic attainment across all
stages (Balfanz & Byrnes, 2012;
London et al., 2016) as well as antisocial characteristics, delinquent
activity and negative behavioural
outcomes (Gottfried, 2014; Baker,
Sigmon, & Nugent, 2001).
https://educationendowmentfoundat
ion.org.uk/educationevidence/evidencereviews/attendance-interventionsrapid-evidenceassessment?utm_source=/educatio
n-evidence/evidencereviews/attendance-interventionsrapid-evidenceassessment&utm_medium=search
&utm_campaign=site_search&sear
ch_term=attent

1, 2, 3, 5, 6

9

Use of BASE 25 counselling service
to provide weekly 1:1 counselling for
students with need.

Mental health and well-being needs
to prioritised in schools and
evidence suggests that if children’s
mental health and well-being is not
good then they are unable to learn
as effectively.

5&6

https://educationendowmentfoundat
ion.org.uk/educationevidence/teaching-learningtoolkit/social-and-emotionallearning
Pastoral Manager (who is mental
health first aider) liaises and works
closely with children to get
appropriate support.

Mental health and well-being needs
to prioritised in schools and
evidence suggests that if children’s
mental health and well-being is not
good then they are unable to learn
as effectively.

5&6

https://educationendowmentfoundat
ion.org.uk/educationevidence/teaching-learningtoolkit/social-and-emotionallearning
Financial support provided for
uniforms and sports wear.

Pupils from lower socioeconomic
households are less likely to be
able to afford the cost of school
uniforms (EEF, 2021)
https://educationendowmentfoundat
ion.org.uk/educationevidence/teaching-learningtoolkit/schooluniform?utm_source=/educationevidence/teaching-learningtoolkit/schooluniform&utm_medium=search&utm
_campaign=site_search&search_te
rm=unif

3&6

Students to work with behaviour
mentor TFTT.

https://educationendowmentfoundat
ion.org.uk/educationevidence/teaching-learningtoolkit/behaviourinterventions?utm_source=/educati
on-evidence/teaching-learningtoolkit/behaviourinterventions&utm_medium=search
&utm_campaign=site_search&sear
ch_term=beha

1, 2, 3, 5 &
6

Small group or 1:1 behaviour
intervention.
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https://educationendowmentfoundat
ion.org.uk/educationevidence/evidencereviews/behaviour?utm_source=/ed
ucation-evidence/evidencereviews/behaviour&utm_medium=s
earch&utm_campaign=site_search
&search_term=beha

Total budgeted cost: £ 72, 724
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Part B: Review of outcomes in the previous academic
year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year.
Our teacher assessments at the end of the academic year identified that there is still a
difference between the attainment of disadvantaged learners and not disadvantaged
learners. The gap is reducing but there is a gap in the majority of curriculum areas and
year groups.
Due to the forced school closures and COVID 19 restrictions, a number of planned
interventions, teaching and learning approaches were not implemented or if they were,
they have not had the impact we had intended. Due to extra funding and devices for
students our attendance to online lessons and our provision during the enforced school
closure was very good. However, due to the different nature of learning some children
were able to maintain and make good progress, whereas for others, the lack of face to
face teaching proved difficult. During the school closures we did have up to 30 out of
132 children in school as they fell in to the venerable or key worker categories.
Although whole school attendance in 2020/21 was lower than previous years, it was
still above national average. Absence among disadvantaged pupils was higher than
their peers and their attendance to online lessons was also monitored closely with
interventions put in place and often students were asked to attend school as vulnerable
learners.
Extra opportunities outside the classroom did not occur as as often as we would have
liked due to following the stringent restrictions and maintaining ‘bubbles’. Therefore, the
work in character education and the wider variety of extra curriculum activities did not
happen as frequently as we would have liked. We did however do one-off activities,
e.g. bringing a mobile climbing wall on site to allow children to have different
opportunities. We are also very aware of the impact that the pandemic has had on the
emotional wellbeing and mental health of the students so we reviewed and altered our
curriculum offer for the current academic year to ensure mental health and well-being is
prioritised.
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Service pupil premium funding (optional)
Measure

Details

To include Service Pupil
Premium into Whole
school imitative.

When planning a strategy of how to improve the outcomes of disadvantaged students. Service children were
considered in the whole school approach.

Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England
Programme

Provider

Healthy start for all children

Magic Breakfast

TT Rockstars

TT Rockstars

Reading Eggs

Reading Eggs

Diagnostic Questioning

Eedi

Thinking Differently for Disadvantaged
Learners

Challenging Education

Counselling

Base 25
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